Pupil premium strategy statement — Hermitage Primary
School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 452
Proportion (%) of pupil premium eligible pupils 22%
Academic year/years that our current pupil premium 2021 - 2024

strategy plan covers (3 year plans are recommended)

The date this statement was published

November 2021

The date on which it was reviewed

November 2023

Statement authorised by

Parmijit Varaitch

Pupil premium lead

Georgia Harling and
Siobhan Rowland

Governor / Trustee lead

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £127,185
Recovery premium funding allocation this academic year £3045
Pupil premium (and recovery premium*) funding carried £0
forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to

2022 can be carried forward to academic year 2022 to

2023. Recovery premium received in academic year 2022

to 2023 cannot be carried forward to 2023 to 2024.

Total budget for this academic year £130,230

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan



Statement of intent

At Hermitage Primary School, we aim to help all children thrive by identifying and providing
for their individual needs. Our main aim is to ensure that children who attract the Pupil
Premium Grant (PPG) are given every opportunity to succeed in school. Equity is of
paramount importance, both in our school and as a trust. We recognise that each person
has different circumstances and allocate the exact resources and opportunities needed so
that they all have the opportunity to be the best that they can be.

We do this through excellent Quality First teaching, ensuring that all our staff have access
to regular training and support. Targeting the gaps in children’s learning has been shown to
be highly effective and so we ensure there are teaching assistants and specialised support
staff who work closely with our children, both during lessons and in small groups or 1:1
sessions outside of the classroom. The impact of support is measured during regular team
meetings and termly pupil progress meetings.

At Hermitage, many of the barriers to learning which our pupil-premium children encounter
come from all areas of life, not just school. Due to this, we ensure that there is targeted
support for social and emotional well-being alongside academic support. Our Pupil
Wellbeing Officer works closely with children and their families to support them with a wide
range of factors; such as friendships, confidence, domestic matters and parenting.

We believe in instilling a love of learning and have regular themed weeks, trips, events and
speakers. Many of these come with an additional cost, which we supplement for children
attracting the PPG so that they can enrich their learning and cultural capital.

Our strategy is regularly monitored and reviewed by our leadership team. We have also
engaged in a peer review within the trust with use of external consultants to support us in
our practice.

This year our focus for those who attract PPG will be:

Improving attendance and punctuality

Targeting gaps in skills and knowledge, including those due to the impact of COVID-19
Focussing on developing the language and communication skills of our younger pupils
Increasing access to learning and experiences beyond the curriculum (cultural capital)
Providing social and emotional support to enable readiness to learn

VVVYY

Our research driven approaches (based on those recommended in Education Endowment
Foundation’s (EEF) pupil premium guide) will be effectively implemented, sustained and
embedded in our provision. Our tiered approach targets spending across 3 keys areas:

1. Improving Teaching & Learning
2. Academic Support
3. Wider Approaches




Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge Detail of challenge

number

1 Attendance is lower than that of non-disadvantaged pupils.

2 Pupils attracting PPG have lower attainment than their peers and make less
progress

3 Pupils attracting PPG have limited prior knowledge which hinders learning,
including cultural capital

4 EYFS children to have additional speech and language needs due to 2 years
of Covid

5 Pupils attracting PPG often require additional emotional and pastoral support
to access all that school has to offer

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Attendance for children
attracting PPG will be better
than 2020-21 and the gap
between them and children
not attracting the grant will
have been reduced
Challenge 1

21-22:
- ALL: 94%
- PPG: 93%
- GAP 1%

22-23:
- ALL: 95%
- PPG: 93%
- GAP: 2%

The gap in attainment
between children attracting
PPG and others will have
decreased and PPG children
will have improved progress
Challenge 2

Effective analysis of Teacher Assessment and PiXL formative
data will show improvement over time.

Pupil Voice will be positive and identity as successful learners
will have improved..

Children attracting PPG will
have pre- teaching available
to them to have a secure
basis of prior knowledge
Challenge 3

TAs will have a running record of children they are pre-
teaching. This will allow them to ensure the correct children are
being targeted and no one will be overlooked.

Teachers will share learning with parents the week before it is
set to take place in school (peek into the week).

Pupil voice will highlight that they feel more confident going into
a lesson that they have had pre-teaching on.




A more thematic based homework will allow for a more
immersive experience, allowing an opportunity for pupils who
learn in different ways to access learning.

Our Younger children (Nur-
Year 1) will have improved
speech and language with
less noticeable difference
from their peers, with the
support of EYFS staff
Challenge 3 and 4

All children in EYFS and Year 1 who attract PPG, will receive
access to the Nuffield Early Language Intervention (NELI)
which is an oral language intervention. They will demonstrate
measured progress during their time of accessing this support.

An additional reading appointment with an adult takes place
each week for PPG children. The progress will be measured
using phonics assessments as well as movement in book
bands.

Children up to Year 3 will make good progress in SALT
interventions.

Language Links data will show a reduced number of children
requiring SALT from Year 3-6.

Children attracting PPG will
have the emotional, social
and mental support to thrive
in school

Challenge 5

Provision map (excel intervention) will show children that have
been identified are receiving the correct type of support. These
children will have a more successful experience of school.

Pupil, parent and staff voice will identify an improvement in their
love of learning.

Access to Peer Assisted Learning Strategies (PALS)
interventions which boost emotional development, including
turn taking and being able to voluntarily share opinions and
ideas.

Pupil Attitudes to Self and School (PASS) survey, which is a
psychometric assessment specifically designed to spot
attitudinal or emotional issues in children, will allow the school
to identify specific areas in which they can support where, at
times, pupils are unable to readily identify these themselves.

Staff will also have access to other assessment tools that
capture SEMH feedback from pupils via surveys/questionnaires
(Mood and Feelings, Resilience, SDQ, Boxhall Profile)

Activity in this academic year

This details how we intend to sp
this academic year to address

end our pupil premium (and recovery premium) funding
the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £63,745

Activity Evidence that supports this Challenge
approach number(s)
addressed
Additional training (subscriptions) “Targeted deployment, where 2,3
for teaching assistants on teaching assistants are trained to
supporting our most vulnerable deliver an intervention to small




groups or individuals has a higher
impact....”

EEF

TAs all have a subject specialism
where they will support and pre
teach in those lessons across the
year group in which they are
based. TA appraisals.

Access to subscription services -
TES and National College.

coordinators in line with guidance
to share information and training
with staff

teaching and learning that have
been developed by and with other
practising teachers were to be
trusted, that they were more
realistic and grounded in
professional skills and knowledge
than programmes that are
prescribed centrally”

Factors Influencing the Transfer of
Good Practice

Whole School CPD for teachers “exemplify a growing consensus 2,3
focussing on learning approach that promoting effective
and principles professional development (PD)
plays a crucial role in improving
classroom practice and pupil
outcomes, and this guidance
further reflects this, offering
recommendations on how to
improve professional development
and design and select more
impactful PD.”
EEF
Coaching model for all teachers to “Teacher coaching has large 2,3
improve their practice and work on positive effects on both
specific issues with a new focus instructional practice and student
each half term. achievement”
Phase meetings used to share Coaching pdf
good practice as well as exemplify
effective practice
Enhancement of non-core subject “strong sense that approaches to 2,3

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £25,000



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions#:~:text=Targeted%20deployment%2C%20where%20teaching%20assistants,positive%20impact%20on%20learner%20outcomes.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development#:~:text=These%20exemplify%20a%20growing%20consensus,and%20select%20more%20impactful%20PD.
https://scholar.harvard.edu/files/mkraft/files/kraft_blazar_hogan_2018_teacher_coaching.pdf
https://dera.ioe.ac.uk/21001/1/RR615.pdf
https://dera.ioe.ac.uk/21001/1/RR615.pdf

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Speech and language EYFS Staff
to work with our youngest children
(EYFS-Y1)

The EEF suggests that this is a high
impact low cost intervention that
can deliver progress of 7 months

Use of Language Links.

4

LB pre-teaching tutor to teach
maths and English vocabulary prior
to lessons (Y3 and Y4)

EEF: Knowledge, or more
specifically prior knowledge, is one
of the most crucial factors
influencing a person’s ability to
learn. When pupils are introduced
to new ideas and concepts, they try
to make sense of them by relating
back to what they already know.
The ability to recall previously learnt
facts from memory assists the
acquisition of new knowledge,
allowing pupils to connect more
complex ideas with their existing
understanding. The weaker prior
knowledge is, the more likely pupils
are to develop misconceptions

2,3

1:1 support (PV, HLTAS) for maths
in Y6 and Y2 focussing on gaps

The EEF suggests that
individualised instruction can
accelerate learning by 5 months.
This has been utilised effectively in
previous years.

2,3

Training and support to ensure
small group work/pre-teaching is
successfully occuring for all year
groups from Nursery to Year 6.

The EEF suggests small group
interventions can accelerate
learning by 4 months.

‘When schools intervene after a lesson,
the child has already struggled and
may have negative feelings towards re-
visiting work they have already found
challenging.” (Polak, 2017).

‘Pre-teaching is more effective than re-
teaching as it can transform the way a
child sees themselves.’ (Minkel, 2015).

Comments supported ideas that pre-
teaching provides a framework’ (Munk,
2010), or ‘cognitive anchors’ (Ausubel,
1960, see Lalleyand Miller, 2006),
which children can build knowledge
upon further during the lesson.

2,3

All years groups receive support for
PPG children from TAs and HLTAs
as needed, including additional
interventions and in class support

The EEF suggests that a teaching
assistant can accelerate learning by
4 months.

2,3,4,5

1:1 Phonics support every day

2,3,4



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-prior-knowledge-and-pupil-misconceptions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction#:~:text=On%20average%2C%20individualised%20instruction%20approaches,without%20diminishing%20engaged%20learning%20time.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=The%20average%20impact%20of%20the,smaller%20the%20group%20the%20better.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Attention Hillingdon to support
readiness to learn in reception
children

The EEF suggests that
individualised instruction can
accelerate learning by 4 months.
This has been utilised effectively in
previous years.

“All children are entitled to an
education that enables them to:

- Achieve the best possible
outcomes

-Become confident young children
with a growing ability to
communicate their own views and
ready to make a transition into
compulsory education”

2,3,4

Breakfast sessions for Year 6 pupils
to support success in SATS

“Before and after school
programmes with a clear structure,
a strong link to the curriculum, and
well-qualified and well-trained staff
are more clearly linked to academic
benefits than other types of
extended hours provision.”

EEF

12,3

LEXIA online reading platform for
pupils who attract PPG as well as
those who need additional support
in reading (60 licences)

“The evaluation found that children
who received Lexia made the
equivalent of two additional months’
progress in reading, on average,
compared to other children.”

EEF

2,3

Now, Press, Play Immersive Visual
Learning Tool

“The pupils we teach do not know a
life without it [technology]. The
opportunities it offers us to improve
education are truly exciting. The
guestion is no longer whether
technology should have a place in
the classroom, but how technology
can most effectively be integrated in
ways which achieve improved
outcomes for young people”.

EEF

2,3,5

School Led Tutoring being
administered by 6 teachers from Y2
- Y6.

Working with 3 PPG children a
week using gap analysis. 60%
school led funding and 40% PPG
funding

“Small group tuition is most likely to
be effective if it is targeted at pupils’
specific needs. Diagnostic
assessment can be used to assess
the best way to target support.”

EEF

2,3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/news/eef-publishes-five-new-evaluation-reports
https://educationendowmentfoundation.org.uk/news/new-eef-guidance-report-published-using-digital-technology-to-improve-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Small%20group%20tuition%20has%20an%20impact%20by%20providing%20additional%20support,interaction%20between%20educators%20and%20pupils.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £45,115

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Pupil Wellbeing officer supports:
friendships, wellbeing, emotional
support, support for parents

The EEF says that interventions
which target social and emotional
learning can add 4 months progress.
They can have a valuable impact on
attitudes to learning

15

Breakfast club offer to support
attendance

“New research by IFS researchers in
collaboration with the National
Children’s Bureau finds that offering
relatively disadvantaged primary
schools in England support to
establish a universal, free, before-
school breakfast club can improve
pupils’ academic attainment.”

IES

15

Structured lunch offer for children
who required additional support at
lunchtime

The EEF identifies that pupil
behaviour has multiple influences,
some of which teachers can manage
directly. Understanding a pupil’s
context will inform effective
responses to misbehaviour. Every
pupil should have a supportive
relationship with a member of school
staff.

Financial support for trips (including
residentials in Yr4/6) and excursions

Financial support for extra-curricular
clubs

Support with homework books (Y4-6)

Providing financial support
encourages parents to allow their
children to take part. Children’s
cultural capital is increased and
learning is brought to life. teachers
perceived that students’ cultural
capital was increased through a
variety of compensatory experiences,
which usually necessitated travel.”

Against the Odds

2,3

Children attracting PPG targeted for
mentor/prefect roles of responsibility

We have found this to boost self-
confidence and worth. This support
mental wealth which improves the
school experience.

“Positive effects on attainment tend
not to be sustained once the
mentoring stops, so care must be
taken to ensure that benefits are not
lost. It is important to consider how
you can support pupils who have
benefitted from mentoring to retain

15



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://ifs.org.uk/articles/breakfast-clubs-work-their-magic-disadvantaged-english-schools
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/997897/Against_the_odds_report.pdf

positive changes in their confidence
and behaviour.”

EEF

Additional office staff employed to
support with attendance monitoring of
PPG children

The DfE guidance has been informed
by engagement with schools that
have significantly reduced levels of
absence and persistent absence.

DfE Guidance

Total budgeted cost: £133,860.00

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring#:~:text=Positive%20effects%20on%20attainment%20tend,in%20their%20confidence%20and%20behaviour.
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of the previous academic year (22-23
Review)

Outcomes for disadvantaged pupils

We have analysed the performance of our school's disadvantaged pupils during the
previous academic year, drawing on national assessment data and our own internal
summative and formative assessments.

The data demonstrates the following:

PP boys/girls writing scores in KS1 increase from 2022 to 2023 scores

PP Boys —2021-2022 / 2022-2023

o (Bl) - (EZ) _

Writing 21/22 (6) 33% 33% 17% 17% 0% 0%
Writing 22/23 (7) 29% 29% 43% 0% 0% 0%

PP Girls —2021-2022 / 2022-2023

o (Bl) - (EZ) _

Writing 21/22 (5) 60% 0% 40% 0% 0% 0%
Writing 22/23 (4) 25% 50% 25% 0% 0% 0%

PP EXS pupils’ attainment for both boys and girls to be raised across whole school in
R/W/M — Autumn Term Data

PP Boys —2021/2022

Year 2 (6 childrenJ|

Reading 83% 17% 0%
Writing 100% 0% 0%
Maths 100% 0% 0%

PP Boys —2022/2023

Year 2 (7 children)

Reading 86% 14% 0%
Writing 86% 14% 0%
Maths 86% 14% 0%
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PP Girls — 2021/2022

Year 2 (5 children)

Reading 80% 20% 0%
Writing 100% 0% 0%
Maths 80% 20% 0%

EP Girls — 2022/2023

Year 2 (4 children)

Reading 100% 0% 0%
Writing 100% 0% 0%
Maths 100% 0% 0%

PP Boys — 20212022

Year 6 (5 children)

Reading 60% 20% 20%
Writing 100% 0% 0%
Maths 60% 40% 0%

PP Boys —2022/2023

Year 6 (7 children)

Reading 29% 43% 0%
Writing 100% 0% 0%
Maths 43% 57% 0%

PP Girls — 2021/2022

Year 6 (8 children)

Reading 13% 62% 25%
Writing 38% 62% 0%
Maths 63% 25% 13%

PP Girls — 2022/2023

Year 6 (7 children)

Reading 71% 0% 29%
Writing 71% 0% 29%
Maths 71% 0% 29%

KS1 PP increase in each of 3 subjects GDS and EXS
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Year 2 — Spring 1 (2021-2022) — 11 PP children

Below (B1) Just At (E2)
Reading 27% 0% 27% 36% 0% 9%
Writing 18% 9% 64% 9% 0% 0%
Maths 9% 27% 36% 27% 0% 0%

Year 2 — Spring 1 (2022-2023) — 11 PP children

-

Reading 9% 18% 45% 9% 9% 0%
Writing 9% 18% 45% 27% 0% 0%
Maths 0% 27% 45% 27% 0% 0%

To help us gauge the performance of our disadvantaged pupils we compared their
results to those for disadvantaged and non-disadvantaged pupils at national and local
level (though these comparisons are to be considered with caution given ongoing
pandemic impacts) and to results achieved by our non-disadvantaged pupils.

The data demonstrates that whilst progress is evident in a number of subgroups, focus
must still remain on ensuring that additional provisions are available to support children
who attract the pupil premium grant to ensure that they all reach their fullest potential.

EYFS: A Good Level of Development
Cohort = 58 children Baseline Assessments/Autumn/ Spring

Summer term = 60 children

EYFS DA (16) MNOM-DA (44) EYFS DA (18) MNON-DA (44)
(58) (58)
(working at) [wiorking at)
Communication B 14% Literacy 23% 5%
and Languags
27% 36% 21% 25%
53% B3% 47% E2%
PSED 0% 11% Understanding the 2% I0%
World
27% 41% 29% 435
BT BT 53% E7%
Phry=ical 15% 239 Expressive Art and 15% 255
Development Deesign
43% 32% 29% 41%
73% bT% 0% 30%
IMaths 15% TH%
145 29%
53% B3%

13




Secure in Prime areas — CL, PD, PSED, Lit, Maths

EYFS
(50}

DA

(18}

NON-DA (44)

81%

f0%

Summer term — children achieved good level of development

Year 1 Phonics data with national average. This continues to be an area of focus in
ensuring effecting support throughout the Early Years Foundation Stage, for children

(and their families) who attract the pupil premium grant.

. PP HPS EXS % Non-PP
% children . .
achieving EXS National thl'dren
Average achieving EXS
PASS (32+) 78% 44% 84%
National Average 79% 67% 83%
Phonics | DA(G) | MON-DA (48]
¥rl
(54)
HPS ] 12
32+ 0% 25%
Autl
Phonics | DA(B) | MON-DA (51)
¥rl
(59)
HPS 2 25
32+ 25% 49%
Sprl
Phonics | DA(9) | NON-DA (51)
¥rl
(&0)
HPS 4 44
32+ 44% 865
Suml
Phonics | DA(2) | MOM-DA {10}
¥r2
(13)
Sprl 1 6
504 0%
Surmimer 1 B
2 504 B0%:
PSC
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Year 2 SATs data with national average.

0, 0, - -
%HPS | Exs | wHps | PPPHPS I pppys | % NON-PPINON-PP EXS
S ’ S achieving . HPS National
achieving | National | achieving National hievi
EXS Average GDS EXS Average achieving EXS| Average
(11 children) (49 children)
Reading | 75% 68% | 13.3% 64% 54% 78% 73%
Writing 75% 60% 10% 73% 44% 76% 65%
Maths 90% 70% | 13.3% 91% 56% 75%
¥r2 (53) DA (12) MON-DA (47)
Ry w [ m | R W| M
HPS 1 1] 1 11 o 14
EXS+ 8% | o% [ 8% | 23% | o% [ 30%
Autl
HPS 0 o L] o o o
Depth
Autl
¥r2 (58) DA (11) MON-DA (49)
HPS 5 5 3 2B 23 29
Exse | 45% | 4s% | 27% | 57% | a7 | so%
Spr2
HPS 0 ] [} a o [}
Depth
Spr2
Year 6 data.
¥ré DA (15) NON-DA (43)
(56)
R w %] 23 W 5]
Hes | 47 | 2@ | 13 | &5 [ 71 | 44
EXS+
Aurl
HPs | =20 7 a5 | 41 | a7 | 58
EXS+
Aut2
HPS o o a 18 [1] a
Depth
Autl
HPS o 0 o | 30| 2 18
Depth
Aut2
HPS 53 20 33 | 78 | B8 | TO
EXS+
S5prl
Hps | 23 7 7|3 | T 18
Depth
Sprl

15




HPS EXS+ HPS PP HPS (En?e?ging HPS PP

EXS+ (National) EXS+ GDS National) GDS
Reading 76% 73% (-2%)* | 75% 31% 28.9% 27%
Writing 85% 71% (+2%) 67% 19% 13.6% 7%
Mathematics 87% 73% (+2%) 73% 31% 23.9% 20%
GPS 94% 72% (+2%) | 87% 41% 30.1% 13%
Combined 65% 59% (=) 53% 9% * 0%

We have also drawn on school data and observations to assess wider issues impacting
disadvantaged pupils' performance, including attendance, behaviour and wellbeing.

The data demonstrated that the provision of Breakfast Club and telephone
conversations with persistent absentee children increased attendance. Children
who were supported with a structured lunch demonstrated progress in their
behaviour. Moreover, children who attracted PPG were offered roles of
responsibility (school council etc) which increased their self-confidence.
Furthermore, some children and families were supported socially and
emotionally with our Pupil Wellbeing officer.

Based on all the information above, the performance of our disadvantaged pupils met
expectations, and we are at present on course to achieve the outcomes we set out to
achieve by 2024/25, as stated in the Intended Outcomes section above.

Our evaluation of the approaches delivered last academic year indicates that quality
first teaching, coaching and training was particularly effective for all children.
Furthermore, subject co-ordinators have ensured that provisions for children
who attract PPG are effective and have been shared with all staff. Also, children
who received targeted support through pre-teaching has been particularly
effective to ensure that children have a prior knowledge of new concepts and
vocabulary. The use of externally provided programmes have been particularly
effective to increase engagement of children. One programme was less effective,
and after 3 years of using we have decided to unsubscribe.

We have reviewed our strategy plan and made changes to how we intend to use some
of our budget this academic year.

1 The figures in brackets indicate a positive, negative or unchanged outcome based on the previous year’s
performance
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Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider
Immersive experience through drama Now Press Play
British Sign Language Interpreting On Sign Live

Demand - Community Directory

App for continuous formative assessment Learning by Questions
and pupil feedback
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